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In what ways do we meet 

the needs of gifted 

learners within this 

framework?

Gifted Education Services



Sustainability of RTI

• Establishing a common understanding

• Data driven decision making at the 

classroom level

• Supporting a culture of providing 

immediate interventions for students

• Implementing interventions that impact 

achievement



Supporting ALL Learners

• Standard Protocol

– process where a school or system uses pre-

determined scientifically based interventions in a 

specific sequence with identified students –

Georgia‟s Tier 2

• Problem Solving

– process that uses the skills of professionals from 

different disciplines to study student achievement, 

implement scientifically based interventions, and 

evaluate impact on performance – Georgia‟s Tier 3



Something to think about…

High achievers and low achievers may 

need interventions based on progress 

monitoring data and individual 

performance expectations.



What is the problem?  
What does the data show?

Why is this happening?

Curriculum Issue?

Instructional Issue?

Student Issue?

What is our plan?
What are we going to do?

What interventions are 
needed?

How will we measure 
success?

Implement the plan

Who will do what, where, 
when, and how often?

How will fidelity of 
implementation be 

determined?

Did the plan work?
What does the data show?



Without a pervasive 

understanding AND 

implementation of standards 

based instruction (Tier 1) in all 

areas of the school, additional 

interventions (Tier 2 and 3) will 

not reach maximum potential.



Tier 1 Non-negotiables

Tier 1 

STANDARDS-BASED CLASSROOM LEARNING:
• All students participate in general education learning that 

includes: 

– Universal screenings to target groups in need of specific instructional 

support.

– Implementation of the Georgia Performance Standards (GPS) through a 

standards based classroom structure. 

– Differentiation of instruction including fluid, flexible grouping, multiple 

means of learning, and demonstration of learning.

– Progress monitoring of learning through multiple formative assessments.



Universal Screening

• Universal Screening is a general outcome measure 

used to identify underperforming students and to 

determine the rate of increase for the district, school, 

classroom and student in reading and math.  

• A Universal Screening will not identify why students 

are underperforming, rather it will identify which 

student is not at or is above the expected performance 

criteria for a given grade level in reading and math. 



Universal Screening

• Schools and systems should set Universal Screening 

performance criteria to determine which students 

should be targeted for additional “detective work”.

• This performance criteria should be connected to the 

Georgia Performance Standards for reading and math 

at a given grade level.  

• All teachers should be involved in developing 

performance criteria to ensure a common 

understanding of expectations.



Differentiation

Content:  Multiple options for taking in information

Process:      Multiple options for making sense of the ideas

Product:  Multiple options for expressing what they know

Environment: Multiple arrangements and settings to foster    

engagement and relevance.

(From the Sacramento City Unified School District)



When are Tier 2 interventions needed?

• Movement between Tier 1 and Tier 2 is fluid and 

flexible.

• Questions to consider:
– Is the learning concern a curriculum issue?

– Is the learning concern an instructional issue?

– Is the learning concern a student issue?  

• Common understanding of criteria used to 

determine Tier 2 support

• Progress monitoring plan implemented to 

measure response to intervention



Tier 2 Non-negotiables

NEEDS-BASED LEARNING:

• In addition to Tier 1, targeted students participate in 

learning that is different by including:

– Standard intervention protocol process for identifying and 

providing research based interventions based on need and 

resources.

– On-going progress monitoring to measure student response 

to intervention and guide decision-making.



Interventions

• Scientifically proven interventions mean that scientific results 

have already been published in peer-reviewed journals using the 

scientific rigor described in the definition from NCLB (see 

chapter 3).

• Evidence-based interventions indicate that specific data is 

available that shows the intervention improves student 

outcomes.

• Research based interventions mean the methods, content, 

materials, etc. were developed in guidance from the collective 

research and scientific community.



Interventions are…

• Targeted based on progress monitoring

• In addition to classroom instruction

• Individual, small group, or technology assisted

• Increase in structure and relevant practice

• Additional learning strategies

• Mini lessons on skill deficits

• Administered by classroom teacher, specialized 

teacher or external interventionist

Dr. John 

McCook



Interventions are NOT…

• Preferential seating

• Shortened assignments

• Parent contacts

• Classroom observations

• Suspension

• Doing MORE of the same !

• Retention

• Peer helpers (informal)

Dr. John 

McCook



Apply the „80-15-5‟ rule to determine if the focus 

of the intervention should be on the core 

curriculum (and instruction), on subgroups of 

underperforming learners, or individual 

students (T. Christ, 2008)

Source:  Christ, T. (2008).  Best practices in a problem analysis.  In A. Thomas & J. Grimes (Eds.), Best practices in 

school psychology V (pp. 159-176).



• If less than 80% of students are successfully 

meeting academic or behavior goals, the 

intervention focus is on the core curriculum, 

INSTRUCTION, and general student population.

• If no more than 15% of students are not successful 

in meeting academic or behavior goals or have met 

the goals, the intervention is on small group 

‘treatments’ or interventions.

• If no more than 5% of students are not successful in 

meeting academic or behavioral goals, the 

intervention focus is on the individual student.
Source:  Christ, T. (2008).  Best practices in a problem analysis.  In A. Thomas & J. Grimes (Eds.), Best practices in school psychology V (pp. 

159-176).



If students are not placed in an 

intervention based on formative 

assessment data, teachers will end 

up instructing across a broad 

range of student skill, diluting the 

positive impact of the intervention.



Implementing the Intervention

Collaboration between the 

intervention teacher (gifted 

education specialist) and the 

general education teacher team 

is required!!!



Implementing the Intervention

• The Georgia Department of Education 

recommends districts and schools monitor the 

transfer of learning from all interventions to the 

Tier 1 general classroom.



Progress Monitoring

• Progress monitoring is a scientifically based 

practice that is used to assess students 

academic performance and evaluate the 

effectiveness of the intervention. 

• Progress monitoring can be implemented with 

individual students or an entire class.

• Common Formative Assessments

• Knowing students through assessments



What does progress monitoring look 

like in the classroom?
• Running Records

• Fluency Assessments

• Math Probes

• Teacher Checklists

• Student work samples

• Portfolios

• Student interviews

• Curriculum Based 

Measures

• Purposeful

• Connected to the 

standard

• Organized for sharing 

• Common Assessments 

across teams

• USED TO DRIVE 

INSTRUCTION



• Progress monitoring is more than “doing what 

you are already doing”

• Progress monitoring is using assessment data 

to drive instruction

• Progress monitoring = Common assessments

• Intensity and Frequency increase as additional 

support is added



Fidelity…

…refers to the provision or delivery of 

instruction in the manner in which it was 

designed or prescribed.



How can schools ensure fidelity of 

implementation? (NRCLD 2006)

• Link interventions to improved outcomes (credibility)

• Definitively describe operations, techniques, and 

components

• Clearly define responsibilities of specific persons

• Create a data system for measuring operations, 

techniques, and components

• Create a system for feedback and decision making 

(formative)

• Create accountability measures for non-compliance



Implementation fidelity can be impacted by a wide 

range of factors that schools should be cognizant 

of (Allen & Blackston, 2003; Yeaton & Sechrest, 1981):

• Intervention complexity

• Time and material resources required for the 

intervention

• The number of intervention agents

• Efficacy (actual and as perceived by the intervention 

agents and stakeholders)

• The motivation of the intervention agents and 

stakeholders (Gresham, MacMillan, Beebe-Frankenberger, & Bocian, 

2000; Gresham, Gansle, Noell, Cohen, & Rosenblum, 1993).





Movement from Tier 2 to Tier 3
• Questions to consider:

– Is the learning concern a curriculum issue?

– Is the learning concern an instructional issue?

– Is the learning concern a student issue?  

• The data team will confirm the fidelity of implementation of the 

intervention through frequent contact and observation during 

instruction.

• Additional Tier 2 interventions may be required if little or no 

progress is documented.  The data team will follow previously 

established protocols to determine if additional Tier 2 

interventions should be implemented.



Movement from Tier 2 to Tier 3

• Data trends should be graphed and analyzed by the 

group to measure student progress toward goal 

expectations.  

• After the appropriate amount of time (time in weeks 

dependent on the intervention), the data team should 

assess student progress toward established goal 

expectations and determine if continued support 

through Tier 2 is required or if Tier 3 support, in 

addition to Tier 1 and Tier 2, is required.  



Tier 3 Non-negotiables

SST-DRIVEN LEARNING a.k.a. DATA Team,          

IN-SCHOOL REVIEW TEAM, NOMINATION TEAM

• In addition to Tier 1 and Tier 2, targeted students 

participate in learning that is different by including:

– Intensive, formalized problem solving to identify individual 

student needs.

– Targeted research based interventions tailored to individual 

needs.

– Frequent progress monitoring and analysis of student 

response to intervention(s).



In-School 

Review Team



The Data team’s Tier 3 
activities investigate WHY

the student has not 
advanced- even with Tier 2 
interventions-- and strive to 

address the problem. 



Data gathering and analysisare 
more stringent at Tier 3than in 

lower tiers.  Individualized 
interventions are used for 

significant periods of time, with 
adjustments as necessaryto 

fine-tune the solution. 



IMPORTANT POINT:

The only specified time in GA DOE rules

for length of interventions is for eligibility 

for Specific Learning Disabilities services 

in Special Education  ( 12 weeks )

Any others you see have a local origin.



Tier 4 Non-negotiables

SPECIALLY-DESIGNED LEARNING:

• In addition to Tiers 1 through 3, targeted 

students participate in :

– Specialized programs, methodologies, or 

instructional deliveries.

– Greater frequency of progress monitoring of student 

response to intervention(s). 



RTI & GIFTED

Thinking Points

• RTI is a multi-tiered problem solving approach which 

focuses on instructional and social/emotional needs, 

research-based strategies and on-going progress 

monitoring  of students (not just for gifted students 

with special education questions).

• Data collection through UNIVERSAL screening and 

PROGRESS MONITORING drives an appropriate level 

instruction and/or needs for related services.



Possible Need for Additional Services

Phase Three/ Tier 3: Formal Evaluation or Data Collection, if needed

Not eligible:

Tier 1 and Tier 2

Parents notified; instructional modifications 
suggested to general education teacher

Eligible: Tier 4

Parents notified; placement meeting 
scheduled, consent to participate obtained, 

and service delivery options selected. 

Phase Four:  Eligibility Determination

Phase Two: Screening 

In-School Review or Data Team meets to consider available data on all names generated from the Talent Search to determine those 
students in need of further instructional modifications, possible evaluation, and/or additional services.

RTI SAMPLE STUDENT TALENT SEARCH FLOWCHART

Phase One: Talent Search
Automatic Referrals ςReview of available standardized test data 

Structured Observations ςClassroom Surveys, Planned Experiences, etc. 
Referrals by Individuals ςAnyone with knowledge of students’ abilities

RTI Tier 1 and Tier 2 –Review of student performance in modified assignments

No Additional Services Needed:

Continue Tier 1 and Tier2 
Instructional modifications suggested to general education teacher, as 

needed. 
Note: If parent/guardian referred student, (s)he must be notified of 

decision.

Referred to Special Case Team 

(Special situation, unusual product or 
performance –art, music, etc.)



RTI & GIFTED

Tier 1: Universal Level

• Early intervention through universal screening for 

strengths is a proven method for finding gifted 

students, especially in traditionally underserved 

populations. 

• Screening for giftedness looks for exceptional abilities 

compared to age-mates. The goal is to collect a body of 

evidence or student profile of strengths and learning 

needs for programming. 



RTI & GIFTED

Tier 1: Universal Level

• Differentiated instruction for gifted learners, ongoing 

progress monitoring and attention to affective needs are 

critical attributes for continuous learning.

• Research indicates that gifted students are a diverse 

group and, as such, should be provided with an 

advanced curriculum, one that is clearly different in 

content, pacing, process skills emphases, and 

expectations of student performance from the courses 

that more typical students in that grade level would take.



RTI & GIFTED

Tier 1: Universal Level

• Low Prep Interventions may include:
ÅChoice of Books 

ÅFlexible-Learning Groups by Readiness, Interest, Learning Profiles

ÅHomework Options 

ÅUse of Reading Buddies

ÅVarious Journal Prompts

ÅStudent/Teacher Goal Setting

ÅVaried Pacing

ÅWork Alone or Together

ÅFlexible Seating

ÅOpen-ended Activities

ÅOptions for Competition

ÅVaried Scaffolding

ÅVaried Computer Programs

ÅVaried Supplemental Materials

ÅThink-Pair-Share by Readiness, Interest, Learning Profiles

ÅExplorations by Interest



RTI & GIFTED

Tier 2: Targeted Level

• Strong collaboration between the gifted education 

teacher and regular education teacher(s), as well as 

guidance counselors, will assist in designing the 

appropriate interventions and supports that best serve 

the educational interests of advanced learners.

• Gifted learners face a unique challenge because they 

learn more rapidly and with less repetition than their 

peers and should receive Tier 1 and Tier 2 

interventions appropriate to individual needs.



RTI & GIFTED

Tier 2: Targeted Level

• Interventions for gifted students must match the area 

of strength and interest, or affective needs of the 

student. Mis-matching or inattention to giftedness may 

contribute to underachievement, non-compliant 

behaviors, depression, drop-out rates and other 

negative situations. 



RTI & GIFTED

Tier 2: Targeted Level

• Asynchronous growth patterns may confuse an 

educator‟s planning process because the strength area 

may be generally 2- 4 years above grade level or age-

mate characteristics. Gifted and talented students will 

need Tier 2 interventions in their area of strength as 

data drives instruction.

• The goal is not to move fast through benchmarks; 

rather to think, create and move students as 

application of knowledge and skills demonstrate 

understanding of the learning concept and goal. 



RTI & GIFTED

Tier 2: Targeted Level

• High Prep Interventions may include:

ÅTiered assignments

ÅTiered products

ÅTiered centers

ÅIndependent study

ÅMultiple testing options

ÅMultiple texts

ÅCourse compacting

ÅSpelling by readiness

ÅVaried organizers

ÅGroup investigations

ÅChoice boards

ÅSimulations

ÅCross-age grouping/multi-age 

grouping

ÅSubject grouping within class

ÅSubject grouping across 

teams/classes

ÅSubject advancement across grades

ÅGrade skipping/advancement

ÅCluster grouping

ÅScientifically-researched programs 

of intervention

ÅSpecial programs/enrichment



ÅStudent assistance/problem solving team in place to support 
advanced learners. 

ÅProvides collaboration for thinking about interventions for the 
advanced learner and the underachieving or under-challenged 
gifted student.

Å Interventions provided to students with intensive needs based 
upon comprehensive evaluation.  Students may need the 
additional support provided through the SST process; or if they 
meet the eligibility criteria, through Special Education or other 
specialized programs.  

RTI & GIFTED

Tier 3: Intensive Data-Driven Level



RTI & GIFTED

Tier 3: Intensive Data-Driven Level

A few of the collaboration level questions might include:

“What do we do for this advanced learner?”

“Are gifted education services an option? If so, should the team refer 
the student for a formal evaluation of gifted education services?”

“What cluster group or flexible class schedule will meet the needs of 
this advanced learner?”

“Does the data indicate a compelling need to accelerate this 
student?”



RTI: How Gifted Education Fits into the Pyramid of Intervention

Tier 1:

Standards 

Based 

Classroom 

Learning

Tier 2:

Needs

Based Learning

Tier 3:

SST or Data

Driven Learning

Tier 4:

Specialty 

Designed 

Learning

By providing instructional interventions prior 

to identifying students for specialized 

educational services, the RTI/POI process 

allows high-achieving students access to 

differentiated curriculum, flexible pacing, 

cluster grouping, and other universal 

interventions available to all students in the 

regular classroom. 

If there is compelling evidence that 

instructional modifications have not 

met a studentôs need, local school 

districts should establish a decision-

making process that allows 

professional staff members to 

consider all information available to 

include RTI documentation and 

determine whether it is appropriate to 

proceed with a formal referral and 

further assessment.  

GIFTED 

EDUCATION

SOME

ALL

FEW



RTI: How Gifted Education Fits into the Pyramid of Intervention

Tier 1:

Low Prep
Differentiation

Tier 2:

High Prep

Differentiation

Tier 3:

SST or Data

Driven Learning

Tier 4:

Specialty 

Designed 

Learning

ÅChoice of Books 

ÅFlexible-Learning Groups by 

Readiness, Interest, Learning 

Profiles

ÅHomework Options 

ÅUse of Reading Buddies

Factors to be considered in this screening process should include 

the strength of the evidence of the studentôs advanced learning 

needs, the recency and performance levels of any previous gifted 

program referral, circumstances which would indicate those 

assessment results are no longer valid, or other criteria adopted 

by the local system. 

ÅVarious Journal Prompts

ÅStudent/Teacher Goal Setting

ÅVaried Pacing

ÅWork Alone or Together

ÅFlexible Seating

ÅOpen-ended Activities

ÅOptions for Competition

ÅVaried Scaffolding

ÅVaried Computer Programs

ÅVaried Supplemental Materials

ÅThink-Pair-Share by Readiness, 

Interest, Learning Profiles

ÅExplorations by Interest

ÅTiered assignments

ÅTiered products

ÅTiered centers

ÅIndependent study

ÅMultiple testing options

ÅMultiple texts

ÅSubject advanced within class/grade, across teams/grades

ÅCourse compacting

ÅSpelling by readiness

ÅVaried organizers

ÅGroup investigations

ÅChoice boards

ÅSimulations

GIFTED 

EDUCATION



• Interventions provided to students with intensive 

needs based upon comprehensive evaluation. 

• Gifted Education services target a specific and limited 

number of students in grades K -12 through SBOE-

approved instructional delivery models and gifted 

education pedagogy; hence, the Gifted Education class 

is considered a Tier 4 intervention.

RTI & GIFTED

Tier 4: Intensive Level



• Needs of the gifted students may include services in 

area of strength, radical acceleration, dual enrollment, 

early entrance, additional gifted education services 

(beyond the state minimum of 5 segments per week), 

specialized counseling, long-term mentorship or 

participation in specialized classrooms or schools for 

the highly gifted child.

RTI & GIFTED

Tier 4: Intensive Level



Q & A

??????????

RTI & GIFTED



GaDOE RTI/POI Contacts

Gifted: Linda Andrews (liandrew@doe.k12.ga.us)

Prof. Learning: John Wight (jwight@doe.k12.ga.us)

Psychologists: Frank Smith (fsmith@doe.k12.ga.us)

ESL: Carol Johnson (cjohnson@doe.k12.ga.us)

SpED: Zelphine Smith-Dixon (zsmith@doe.k12.ga.us)
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