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SCHOOL CLIMATE 
The leader promotes the success of all students by developing, advocating, and sustaining an 
academically rigorous, positive, and safe school climate for all stakeholders. 

What does school climate mean? 
In general terms, school climate refers to the 
social and working relationships of staff and 

1 
front office, how does it feel? As you walk 
down the halls, what behaviors do you notice? 
What is the energy level of teachers and 
students in classrooms? Does the school 
community work as a team? All of these 
questions relate to school climate. These and 
many other factors affect the climate in a 
school. 

School climate affects everyone in the school 
community. Enlisting the support of all 
stakeholders is an important first step on the 
road to establishing and maintaining a positive 
climate. Since school climate influences student 
outcomes, staff satisfaction, and overall school 
morale, leaders should identify and implement 
practices that foster a positive climate. 

What does research say about school 
climate? 

 School climate and student 
performance are linked. A positive school 
climate focused on student learning is 
correlated to student achievement.2 Successful 
schools have a school climate that is 
significantly more positive than their less 
successful counterparts.3 Since leaders play a 
pivotal role in fostering and sustaining school 
climate, it behooves them to concentrate effort 
in this area.4 To maintain a positive school 
climate, leaders should: 

 Enlist the assistance of school community 
members (students, parents, staff, and 
community members) in helping to create a 
safe and positive learning environment.5 

 Model respect and high expectations for all 
community members.6 

 Share decision-making to maintain high 
school morale.7 

 Maintain a current crisis and conflict action 
plan and implement it as necessary.8  

 Cultivate a positive learning environment 
by using knowledge of the school 
community (social, cultural, leadership, and 
political dynamics).9 

 
 Stakeholder 

involvement in school success is well-
documented. Kythreotis and Pashiartis note that 
positive parent-school relations are one of 10 
factors in successful school leadership.10 
Building professional relationships between 
school leaders and staff is one of the critical 
leader responsibilities cited by Marzano and 
colleagues in a meta-analysis of school 
leadership research.11 Parent and community 
outreach is identified by Cotton as an essential 
trait of effective leaders.12 Effective leaders 
build positive relations between the parent and 
the school, build professional relationships with 
the staff, and provide outreach to parents and 
the greater community. 
 
The research surrounding leader and 
stakeholder involvement in school climate 
indicates the following: 

 Leaders possess the authority, power, and 
position to impact school climate.13 

 A positive relationship that exists between 
school climate and leadership affects 
overall school effectiveness.14 

 Fundamentally important to establishing 
and maintaining school success is the 
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importance of stakeholder involvement and 
relationship building.15 

Trust. Trust is a precursor to success in any 
relationship be it organizational or individual. 
If members of a school community are 

community will most certainly fail. Moreover, 
anxiety, isolation, and estrangement are 
correlated with the absence of trust.16 The 
effective school leader leads from a position of 
trust modeled and fostered daily in the school 
environment.17 Leaders desiring a trustful 
environment can cultivate one by sharing 
information, power, and decision-making with 
teachers.18  

Everyone in the organization benefits when 
trust abounds. Schools with high levels of trust 
are more open to new ideas, more likely to 
reach out to the community, and commit to 
organizational goals.19 Teachers demonstrate 
greater professionalism when leaders evidence 
trust and when they adopt a professional rather 
than a bureaucratic orientation.20 Students are 
the recipients of higher levels of teacher trust 
when trust is a prevailing culture trait within a 
school faculty.21  

Multiple studies indicate that increased 
collaboration, improved academic productivity, 
and risk-tolerant climates are positively 
associated with trust in schools.22 As is 
evidenced by the research base, trust between 
members of a school community benefits all 
members.  

Shared Leadership. As the role of the principal 
has evolved from being primarily managerial to 
both managerial and instructional, duties and 
responsibilities have increased. In order to meet 
the demands of the job it is increasingly 
necessary to share leadership. Paradoxically, 
when leaders give power away they oftentimes 
become more powerful.23 This enables them to 
narrow their focus and concentration to factors 
that contribute directly to school effectiveness.  

sources of guidance and direction, following 
the contours of expertise in an organization, 

24 In 
essence, shared leadership results in the 
creation of multiple leaders within a school. It 
affects leaders and stakeholders in different 
ways.  
 
For the leader, it lightens the load and provides 
support. For the stakeholder, it highlights the 
important role that everyone has in guiding and 
directing the school community toward the 
vision and goals. When decision-making 
becomes a team effort, the leader is more fully 
able to act as diagnostician and facilitator
identifying issues and resources necessary to 
address the issues.25 With this structure, the 
leader does not relinquish responsibility; rather 
he/she promotes others, encourages shared 
decision-making, and builds relationships.26 All 
of this contributes to a positive school climate. 
 
The research surrounding school climate and 
shared leadership includes these findings: 

 In effective schools, leaders distribute 
administrative tasks and create multiple 
leaders.27 

 Shared leadership has a positive effect on 
school improvement and reading 
achievement.28 

 Shared leadership has a positive effect on 
school improvement and math 
achievement.29 

 
 

Sample Performance Indicators for the 
Professional Knowledge of Leaders 
 Incorporates knowledge of the social, 

cultural, leadership, and political dynamics 
of the school community to cultivate a 
positive academic learning environment. 

 Consistently models and collaboratively 
promotes high expectations, mutual respect, 
concern, and empathy for students, staff, 
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parents, and community. 
 Utilizes shared decision-making to build 

relationships with all stakeholders and 
maintain positive school morale. 

 Maintains a collegial environment and 
supports the staff through the stages of the 
change process.  

 Develops and/or implements a Safe School 
plan that manages crisis situations in an 
effective and timely manner.  

 Involves students, staff, parents, and the 
community to create and sustain a positive, 
safe, and healthy learning environment, 
which reflects state, district, and local 
school rules, policies, and procedures.  

 Develops and/or implements best practices 
in school-wide behavior management that 
are effective within the school community. 

 Communicates behavior management 
expectations regarding behavior to students, 
teachers, and parents. 
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Leader Self-Assessment Checklist 
Performance Standard 2: School Climate 
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Fostering and 
Sustaining 
Climate 

Cultivates a positive environment focused on student 
learning. 

    

Models respect and high expectations for all community 
members. 

    

Shares decision making to maintain high morale in the 
school. 

    

Maintains a current crisis and conflict action plan and 
implements it as necessary. 

    

Fosters and sustains a positive school climate by seeking 
assistance from community members. 

    

Building 
Relationships 

Builds professional relationships between school leaders 
and staff. 

    

Builds positive relations between parents and the school. 
    

Provides outreach to parents and the greater community. 
    

Developing Trust 

Cultivates a trusting environment by sharing information, 
power, and decision-making with teachers. 

    

Remains open and amenable to new ideas from all members 
of the school community.  

    

Reaches out to the larger community to build and sustain 
trust.  

    

Sharing 
Leadership 

Develops multiple leaders within the school. 
    

Distributes administrative tasks among school faculty. 
    

Facilitates shared decision making between staff members. 
    

Regularly reviews school programs. 
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